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Setting the Context velop prescriptions for leadership programs were often

small in scope, and thus limited in their transferability,
Colleges and universities have allocated resources to 31 75721807 37 ESeeGlel ' e—TZeil o3e'7
the development of formal student leadership pro- to quantify elements of leadership program design

grams basec} on t?ev funda}men:tal belief Ehat levadership were often less useful for institutions of higher educa-
ES—1¢Z21+25>—2215—21>2 —Z+1+">" 2+ {lL s theydfel fidin tross=seltdr samples that

and development. These programs have proliferated included business and community leadership develop-

to the extent that over 1500 programs are listed in the ment programs, or confounded leadership program in-
directory of the International Leadership Association. volvement with general campus involvement. There is,

The growing popularity of programs aimed at devel- therefore, a strong need to examine collegiate student

oping college student leadership abilities gives rise to leadership programs from an empirical, theoretically-
numerous questions: EM™MZE' E5L1S—e1eSs¢71@ESeZ1™M7s02™7

IWhat is really known about the impact of such pro-
grams on student learning and development?

CAS Professional Standards for Student
Leadership Programs
IWhat elements of the design and delivery of

e 78e75@ ML ™M e, S _1-8"71."71-"lBeqqundlfor theAdyancgment of Standards in

'e'Z>1 «ZESe"—10 UleZYZe"™ocedlceeS—-
tice to accomplish student learning and developmental

IWhat institutional factors shape student leadership oy tcomes. Developed in 1996, and revised in 2009, the

experiences? CAS Professional Standards for Student Leadership
2-7>"2001842-™e1 8V 2122 —1-%-2 1081 CLYS) pyifigrpuch needed guidance for
establishing and maintaining high quality leadership
programs. The CAS standards for SLPs are composed
of fourteen component parts, each designed to examine

student leadership learning?

ments of collegiate leadership development programs
(see Appendix for recommended readings). Despite

the emergence of some common themes or potential i i
2 IE S SE D> e E e lme L E e+ 2 IV iRbAgRSt ofJeadarghip programs and ser-
vices (CAS, 2009). These components are presented in

opment programs, few studies rely on an empirical
P prog Y P Exhibit 1.

methodology in the development of those themes.
Those studies that use qualitative thematizing to de-

I"*EY)(G @ (5378;%/(431()*+(<.0#&;+$+&) (34(6)#&.#1.-(=5<6>(H+&+1#/(6)#& #1.-(53$93&+&)-
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CAS standards are designed to be useful for programs
of various sizes, comprehensiveness, funding levels,
and departmental home within diverse types of institu-
tions. In order to use the CAS standards for program
evaluation, a set of Self Assessment Guides (SAGs)

for leadership programs were established in 1997 and
revised in 2012. Many campuses use these for program-
matic self-study or as part of re-accreditation processes.
Taken together, the SLP standards and associated
SAGs provide a useful frame for evaluating leadership
programs.

The study described in this report drew on previous
leadership program evaluation literature, particularly
the CAS standards for student leadership programs, to
examine how institutions of higher education are de-
signing and delivering leadership education programs.
In addition, institutions were surveyed as to the extent
that they use the CAS Student Leadership Program
standards to inform programmatic design.

The Multi-Institutional Study of
Leadership (MSL)

The Multi-Institutional Study of Leadership - Institu-
tional Survey (MSL-IS) was designed as a companion
instrument to the Multi-Institutional Study of Leader-
ship (MSL) developed by Drs. John Dugan (PI), Susan
Komives (co-PI), and collaborators. The purpose of the
MSL is to contribute to the understanding of college

“>1-">Z1" —e" >SS’ " 17— 1"YZ>Seel —e —e@le>’
Multi-Institutional Study of Leadership see Dugan and
Komives (2007).

Theoretical Frame: Social Change Model of
Leadership Development

Both the MSL and MSL-IS were designed to examine

S1e'Z7>Z2«' ES*+¢1l@™ZE EL1S™™>"SE 1717

development. This study used the social change model

TeleZSeZ>e ' ™L1eZYZeT ™7 —e10 "' Z51 +ZES""-
—ee'ezeZ1ly Pbd1IW _ \il1Socel’'ecel™ >’ Z—e —e1’

leadership and leadership development. Designed to

explain and foster leadership development in under-

graduate college students, the social change model

T Z>01S81eZ —'e'"—17¢1eZ2S8eZ>0@"" ™1 'Z>21+72S-.

viewed as a process that includes all people — those

who hold a leadership position and those who do not.

Further, the social change model imparts that the main

goal of leadership should be to “facilitate positive so-

cial change at the institution or in the community” (p.

W_ Uil ¢1Z-™'Se’ £'—e1YSe77Z001®@7E'1S®17Z257

tice, self-knowledge, personal empowerment, collabo-

ration, citizenship, and service the model encourages

students to understand their own talents and interests

so that they can mobilize themselves and others to

serve and work collaboratively. It should be noted that

et'eleZ —'e'"—1"e1e7Se7500"™1'0e1Z{™e (E ¢

G O1IW_ \Uil e1'"—EH>™"5SeZele Z1—"e""—1¢

cial change is the inherent end-goal of leadership, and

@e2eZ—+12SeZ>0"" ™1eZYZe" ™73 lthaelchderBhip @ & pratSdthathappend between and

to the role of higher education in fostering leadership

capacities. The MSL addresses individual institutional
considerations while contributing to a national under-
standing of:

IStudent needs and outcomes

1 ZE'YZ1l —aee'eze’"—Sel™

ship development

ITheoretical Frame: Social Change Model of Leader-
ship Development

among people and does not reside in any one individu-
al regardless of title or position. This model is only one
of many possible models of leadership development
and care must be taken when applying inferences from
this study to leadership development programs with
divergent goals and values.

SEE i(c::%ording to the social change model, presented in
1°Z1Z2jeZ—+1"e12—Y">"——Z—eSel"'—

Extribit @belpw, theigage ¢ight key constructs that
are necessary for students to learn in order to practice

socially-responsible leadership: consciousness of self,
congruence, collaboration, common purpose, contro-
versy with civility, citizenship, and the overarching



+"Sel7elE'S—eZ10 81W__\iil ‘Z1-"bZailedbpenlt enll wikhoei¥ility. Citizenship refers to

eight core values as presented in Exhibit 3 (Wagner, processes whereby an individual and a collaborative

2006). Consciousness of self refers to being aware of group become responsibly connected to community

¢ 21<Z2e°Z2e®@d1YSe22®81S4 77 ®d1S -andsbdeiéty. Changd is'tBedltimate goal of leadership

vate one to take action. Congruence refers to thinking, =~ S—e15Z¢Z>0@1¢"1-S"" —e1e'Z1 "50e1S1<Z47:
feeling, and behaving with consistency, genuineness, S—el7e'Z>@il 'Z1 "E’'See¢l Zoe™ —0e'<Z:
authenticity, and honesty toward others. Commitment  (Tyree, 1998) operationalized these eight values into

refers to the energy that motivates an individual to measures that assess student knowledge, behaviors,
©Z>YZ1S—+1+'Sele>’'YZ01e'Z1E e+ ZESYLNBA372 70 5Z S 21712875 ™il
" —1'0e1le1 "5"1 'e'17e Z>@ 1’ — 1 E " —-"dent Badership learning’ tefers to a composite score

purpose means to work with shared aims and values. developed from students’ scores on each of these eight

T—e>"YZreCl "' 1E Y 1y I E e — £ AS083 1A ed1 7> T @10 A N7 e T — 171021
Y'Z ™M —e18571"—7Y'eS<eZ1S—ele'SetteMEEshdy.Z>Z—EZ®el-20°1
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Group Values

Collaboration
Common Purpose
Controversy with Civility

Consciousness of Self
Congruence
Commitment

Individual Society / Community
Values Values
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The Multi-Institutional Stlldy of tion of students” (Love & Estanak, 2004, p. 15).
Leadership - Institutional Survey ' 8eetB1e7571'010>28e1™>SEESeLoe’
(MSL-IS) Once one understands the institutional and program-

. matic factors that shape student leadership experiences
Rationale on diverse campuses, it allows practitioners to more
Zimmerman-Oster (2000) stated that “despite the large Z LE'YZeClSeRZEELI™> " >5-1Z0®"*—1S

—7—<Z>17+128Z>0e " ™1™, §_ce § 1. 2VPRAe tRrnecepsary uespprges end make increasingly

provided in the leadership literature regarding how Z ZEYZ1+ZE ' "—ceil ‘20081 Z1 —+">-8

to document measurable student, institutional, and this report documents institutional inputs related to the
community outcomes” (p.9). The study featured in this design and delivery of leadership programs, and prof-
report (Owen, 2008, 2009) goes beyond merely docu- fers important questions about connecting institutional

menting leadership outcomes by examining which types ~ inputs to student outcomes.
TeleZSeZ>\™M1I™> >S5 -001-8"Z1'Z1-"ggele Z>Z —EZle"1

; S Study Dze?;lgn and Sample
student learning. By connecting structural and program- i =
matic characteristics of leadership programs to student The MSL-IS (2009) is a 74-item instrument that asks

078> —"—e177eE"-Z®dle"®1l@eZeC 1S furbasiZidstifiniboeldafatlentBgraphies) hs well as

the leadership program evaluation literature. Further, it ~ descriptions of leadership program elements including:

extends existing program evaluation literature beyond ®e>72E*7>2810S —e8lez—e" —81SE '+’ 2
qualitative, single institution studies to quantitative, tions with stakeholders, and leadership program con-

multi-institution studies. This has not been feasible until ~ *Z—¢*i1 Zee™ " —@Z0e1YS>¢1e>"—1ESZ:">'C
the recent establishment of a national normative data set ~ formats, open-ended responses, to four-point Likert

on student leadership outcomes, the Multi-Institutional ~ scales ranging from strongly disagree (1) to strongly

Study of Leadership (MSL). agree (4). Questions were theoretically derived by the

. . . research team from a thorough review of the leadership

Data from this study can be used to address inconsis- . . . ]

. . . evaluation literature, comply with Berdie, Anderson,

tent recommendations from prior leadership program . L L

. .. and Niebuhr's (1986) guidelines for designing a ques-
evaluation literature. For example, it is unclear whether

L N . S - . - onnaige ¢
FoS—1"1 ®ES1>Z e I EZel SV 21 S IS W d&‘fd?‘&d-af“@?gt‘?cmnba?hs
. . . 1982) divergent and convergent evaluation question
student leadership learning; whether leadership com- . .
. L o process as outlined in Gall, Gall, and Borg (2003).
mitments in institutional or programmatic mission state-

ments are more essential to student outcomes; whether =~ Most items are information-gathering or behavioral in
theoretical pluralism or single-focused approacheshave =~ —S¢Z>Z71 ¢1e'Z1’¢Z-0cel+'Se1SceeZoe®rlS4
3287517 ZE+01'"" 1-S—¢1S—e1 ‘Se1esetexamines theEekier k5 which respondents believed
tions are most fruitful; what is the appropriate balance ZH>1ES-™Zcee ®leZSeZ>e ™1I™>"e>;S-—cel

among training, education, and development functions the eight values and three levels of the social change
“eleZSeZsT™1I™%esS 0l E'L'S e 1 madsly Irdite GEr@uestion set was derived from a set
ricular or co-curricular leadership programs; and where  of leadership program evaluation criteria developed by
student leadership programs should ideally be located. Chambers (1994) through a Delphi approach with the
Though this study in no way resolves these unanswered  following Cronbach alpha reliability estimates on the
questions, the examination of descriptive data from '—'e'SeleZ>YZEA1™>"e>S—1ee>2E2>21527
leadership development programs provides needed >S—1-Z+""¢10...%IMN001™>"e>5-1Se—"—"q*
insight into the complexities of leadership development ~ S—<¢1™>"¢>S—1E " —®@Z287Z—EZ1-2ZSce?>Zce
e'Sel1e”1¢Z¢"—e1S>e” E’Sele’E" '~~~ 7 ce presBud @ec§orics afxjuestionsBeésented in the MSL-IS.
the ability to realize the stated goal of a holistic educa-

R
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Methods

The MSL-IS instrument was digitally sent to all 103
institutions which participated in the 2009 MSL student
study. The appendix lists participating institutions.

The survey was sent to the institutional contact for

the MSL study. Because some of these contacts were

(=)

ES-™z0we1eZSeZ>@'"™1eZYZe"™-7Z—017 ">

the survey as a team. Anecdotal information indi-

cates that as many as half of participating institutions
used this method to complete the MSL-IS instrument.
Additionally, respondents were asked to include any
documents, brochures, web content that may be helpful
in understanding the nature and scope of an institu-

'—leZE'1” EZelScel'—ces'tze"" =5 154 ¢ nEil devdobfent s&ibitRET the 103

sent with a request that the survey link be forwarded
to the person or persons most knowledgeable about
co-curricular and curricular leadership programs on

participating institutions, 96 returned MSL-IS surveys,
and 89 of these were deemed complete and useful for
this study.

campus. Instructions also suggested that contacts con-
YZ—Z21S1E " --"4Z2217*1+'""eZ1-"0eel"—" ¢Z22S<21S< 71
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Mission and Theoretical Orientation clear theoretical orientation in addition to the presence
of a strong connection between the mission of the insti-

It has been argued that having a guiding theoretical tution and the mission of the leadership development

framework, a programmatic grounding in the leader- program or center. The rationale here seems to be that
M1e'eZ58507>281S—e1 Zee, 07 —Z017 ”"aﬁlculaﬁlﬁvg Ashared f:l}{rﬁosé %%équlslte step on the

S —1Se@z-™"—@1-S"Z1->1-"Z2172 4R 0¥g%1:'ﬂz¥t1§na4§L?€CessM dnd that statements of

programs (Dugan & Owen, 2007; Zimmerman-Oster institutional priorities are essential to guiding decisions

& Burkhardt, 1999). Involving key stakeholders in about program creation and termination (Morphew &

the development and articulation of theoretical and S>eeZC¢BIXVV\BLI™I1Z[\Ui1l ‘Z5721'@1ZY s Z—E?Z
*Z =17 —=S015-72001'®1™S>5-"72— 1l 4Benmds dSnGhe perdpetfifes of tie individuals

(CAS, 2009). Further, in a Kellogg Foundation study in an organization whose opinions are shaped by the

TelYWI1¢TZet1eZS 250 ™ML ZY ZeT ™M~ Z_“'shtutfonailq:sfoﬁ%gﬂdculﬁ@ (Kezar, Carducci, &
man-Oster and Burkhardt (1999) suggest that the most  Contreras-McGavin, 2006, p. 12).

successful leadership programs are characterized by a

[HSHI6'TS  %I0%1/11$/",, 70'3("1$+1"@301"7(/&0'1/0"(35"$+/"
03*$'01)+1/>"3,,/2'+1/" [+>/&0$*">/./,3*@/(1"*&32&+@0!"
@+(8")+@*70/0™>/(1'=8"1$/@0/,./0"+0"+1"/+&,8"01+2/0"3="
27',>'(2")&'1)+,"@+00"IIKL!"(MINO!"3&"53&F'(2"13"/($+()/"
P7+,'18"IQRL!"(MQSOA"G/5"*&32&+@0">/0)&'?/"1$/@0/,./0"+0"
$+.'(2"+)$'/./>"0701+(/>"(01'171'3(+, T+1'3("IUL!"(MROA

Stage of Student Leadership

Development Efforts on Campus
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The Institution’s Overall Set of
Leadership Programs are
Theoretically-Based

Strongly disagree Disagree Agree Strongly agree
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Coordination’ Stafﬁng’ and and divisions, value community members, and adopt
Collaborators local, national, and global perspectives are paramount
to meeting the leadership needs of diverse constituents.
Boatman (1997) states that “successful leadership The CAS Student Leadership Program standards (2009)
development programs do not belong to a single of- V251572 E T ——Z—eSe " —@le™>1'72-8S—157Z@"72>EZo0

EZ1751eZ™S>e—7—e1"e1S1E 0228172112748V evN 0l e7esZ@eZ0lesS —e15§
throughout the institution in a multidimensional web”  including educational credentials and related work
(p-54). Partnerships that welcome student involve- experience.
ment, collaborations with other campus departments
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Highest Degree Attained by
Leadership Educators

|
PhD

Masters

Bachelors

Does Post-Baccalaureate Work
Include Study of Leadership?

No
Yes

41 42 43 Lb 45 46 47

SN



4G Ho'TY  DI+>/&0$**&328+@0"),+'@"(31"13"35(" /+>/&0$*"1>7)+1'3("
3(")+@*701"8/1">+1+"&/./+,"1$/8"+&/"(31")3,,+?3&+1'(2"5'1$"
'@*3&1+(1"01+F/$3,>/8&0"+(>"(01/+>"3*/&+1/"+0"0", 3/>"*&328&+@O0A"
YI@(+(10"3="+" [+>/&0$*"Z/\W)/, //['+**&3+)$" @+8"*&1), 7>/"
)3, +23&+1'3("5'1$">'0+7",'18"+(>" [+&('(2"+00'01+()/"0/&..")/0"
+(>"=301/80"+("3.J&V&J,+()/"3("*+&1(/&0™ (")+@*70"+)1".'1'/0"
+(>"+&328+@@'(2A

I1+\7+&;2(34(;3/HE31#) %3&(CY6)*(/+#.+1-*%9(913 1#$(=Z (#8&-C+1%&'(34)+&(31(0+12(34)+&>

5,0$.4,'=F,"9" ".& WNg =10+#"ald) #,'=((4")& SXg

C)"#,4,"*# RS 3#&,",0,"*#41'?.&.4)F- SX

/01,"F01,0)41')*%)4+& VR E*0#&. 1"#%'E.#,.) SY

2.&"$HF.T'(. VN C,-) SL

E*++0#",6'5.)9"F. YW G.41,-'E.#,.) SL

=F4$+"FQ.84),+#&  PL E4).)E#,) SL

E4+80&'?.F).4,"*# LR Q"&4U"1",6'5.)9"F.& W

5,0$6'=U)*4$ LS 7.4)# #%'=&&"&,4H#F. \%
Fiscal Resources and Facilities and Thompson (2002), discovered institutional expen-

©'e2>71™S47>—@1-5S¢1S ZE+1+S' —cel —1>Zce

CAS (2009) Standards for Student Leadership Pro- leadership skills above and beyond pre-college charac-
grams (SLPs) state that programs must have adequate  teristics and college experiences in leadership. Findings
funding to accomplish their mission and goals and, support Astin’s (1993) conclusion that “investment in
where possible, “institutional funding should be al- student services is a more critical environmental factor
located regularly and consistently for the operation of than investment in instruction” (p.331).
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Planning, Assessment, and Evaluation €Z—+>S+'£5+"—31+">-S+’'£5+""—31lce+>S+" ES+’
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Most leadership program models include reference are larger in size, or that are more mature in age, are

to the importance of on-going strategic planning and more hkely to have higher levels of formalization and

+"Se, @74 —+1SEV ' Z@318.1 218 @l ELY 2RI E L& BIE 290t @1 S £S5

evaluation processes and measurable student learning  strycture, more political behavior becomes necessary

outcomes. Though there are numerous recommenda- and decision-making and implementation processes

become more complicated (Thompson, 1967). One

evaluation into the design of leadership programs, _might infer that elements of strategic planning such as

©'2>71'@1e'4Z172-™""ES 172V’ Z—E Z s sSindnt 4td plart §e_t10n41eﬂ5 organizations align
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Z(EVZS)VGE 1 V_l »¢S—TE£Se’ " —SeleZee’" pr%dﬁcee]'lha;c%d% t'c%r"es(s%e Exhibit 5).
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Organizations can be described in terms of complexity,

tions for including strategic planning and on-going
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Does Your Leadership Program Have a
Specified Learning Outcomes?
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Does Your Leadership Program Have a
Strategic Planning Process?
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How Often Does Your Leadership Program
Engage in the Strategic Planning Process?
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Outcomes
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Adapted from Maki, P. (2004). Assessing for learning. Sterling, VA: Stylus.

Use of CAS Standards for Student
Leadership Programs (SLPs)

Knowing how campuses are using and applying the
1 1-S¢1See™ 1751-">217Z ZE'YZ1le cee>'<z2°'"—1
and dissemination of best practices for leadership
programs. Leadership educators who make good use
Tele'Z1 1 @1-S¢1-">7217Z ZE-'¥Z+¢1Sce®ZoewlZS2Z>
™I ™, eSS 1670 'e—1S—01e7'YZ5¢681<Z247Z>1SeY " ESeZ1+">1
—ZEZeeS>¢1>Z20"2>EZ0e815—1-5S"21"—E>ZS@’'—++¢1Z ZE-'YZ1
programmatic decisions.
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Future studies should build on this study’s inclusion
of a wide variety of institutional types and programs,

analysis of the latent construct of leadership. Since
©Z2SeZ>0""™1c¢leZ —'"—1"—Y"eYZoe1le'Z!
but should include a larger number of institutions to individual actors and groups or institutions, it follows

build statistical power and allow for the inclusion of a  that levels of analysis issues must be accounted for.

greater number of variables. Exploration of institutions ~ This study of the intersections of institutional context,

at varying stages of program institutionalization, as leadership program characteristics, and individual

well as those with highly developed curricular leader-  student leadership outcomes has only scratched the

ship programs, should also be addressed. The Center surface of what needs to be discovered about the

for Creative Leadership’s current work on a typology design and delivery of collegiate leadership programs.

of team and organizational capabilities and the Interna- More multi-level studies are needed.

tional Leadership Association’s guidelines for leader-

U ™MIZeZES T —1™> S ela - &' 81 RV TEIUd spargedyon hopw pre-college group
frameworks further explorations. experiences shape college-level leadership learning;

about how gender, race, and other intersecting aspects
‘Z1SeVYZ—+1"e1le"es S>Z1™SE"S+ZcelotitldhtifySloape and Jidshapes by leadership expe-
make it easier to further explore individual and institu- >'Z— EZ®@01S—1S< 21’ —+Z>SE+""—1S Z
¢ " —Sel1'—eZ>5SE'"—17Z ZE+0cel ‘'+Z1 cerhesdsarkl-macid levellptedictors.> ™ o
ling for inputs allows for a much more sophisticated
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In 1989 Bensimon, Newman, and Birnbaum called for eSS 10™Z " ™e7157Z™ 3e70]e¢'SelX[-1"01""cleZce
leadership research that made use of more multivariate *ZSeZ>0' ™ 1eZYZe "™ _-7Z —e1e751'217Z—+>Z1ES

and complex approaches to examine the role of indi- thrown into the work without adequate preparation

viduals within organizations and institutions. In 2006 and have turned out complex, multi-faceted programs

Kezer, Carducci, and Contreras-McGavin reissued this ¢8¢1-8"718S1™>% e 7 —ole’' Z57Z—(EZ1l'—1loee?e/—
call and posited that multilevel studies of leadership Now that collegiate leadership development is no

that take micro, meso, and macro level predictors into longer in its infancy, it faces the awkward adolescent

account will greatly enhance the current understand- phase where there is incongruity between what is

ing of leadership. The data reported in this document "—" —1S<"72e1Z ZE®'YZ1eZSeZ>0 " ™1Z2ES "~
merely describe institutional contexts for leadership is enacted in programs.

™>7e>S-01S—ele’ Z>Z—e'SeZ1S-"—eleZSeZ>@ " ™1I™>"e,5_1

- £ 1 1 hi
characteristics. To further explore what features of the We need to demand more from ourselves as leadership

design and delivery of leadership programs made the educators, so that we stay current with ever-involving

CT@ele 252 —EZ1e leezez—+1-28>— SAGTRREEYD g hiphine,This i yital if we are
. . to prepare students
archical linear models

as innovative thought

found in Owen (2008). 435--1$+1u)3"/2.+1/..’/+>/&0$.*.. e e i
These data reveal the i o e ders prep fo §
on-going develop- >/./,3*@/(1"0"(3",3(2/&™"(""10™ (=+()8!""1 _8"7181e 27— EZ1'—1
ment of an emergent :+)/0"1$/"+5F5+&>"+>3;/O)/(ln*$+0/"5$/&/" complex globa‘l world.
typology of collegiote | 1$/&/"0"()3(287'18"2/A5//("5$+1"0"F(35("  More expleration
leadership programs; +’>371|l/::/)1|/n /+>/&0$|*u/>7)+1|3(||+(>" 1S needed as to the ‘

' elements of the design

the surfacing of hetero- 5%+1™"0"/ (+) 1/ >"'("*&32&+@0A" and delivery of leader-

geneous and atheo-

retical approaches to ship programs that best

student leadership develop students who

SINZeTMoZ w010 21 e—" ES—e12 2 @A frRdifian 2pd yet daig foipnovaeswho act and

2 E2@a17 12015 128 @ Se1+ 2Pk losand gobul v mierany thory
type and control on student leadership outcomes; add yet can deftly apply it, and who can critically evaiu-

T Z7eZel@™ZE’ E'eClem1e 2102825 el SRRSOl iOrmatpR andgmake informed choices
tion literature; and reveal new paths for future research about its uses.

and practice. i1\l Z>e1™>SECESeleieeZee —eleT>1
cl'el™ o' <e 2171528012152V 21 &;E;—S-Fedl%’h—%i” SE'L '1';1'2_1 2OL =o'
mendations as a suggestion that the state of leader- ~1> study. There are many more possible ap-

MIZeEESH 1 1756 o1 E S BRI tghhosequegestod ere pd we invite
fact, the contrary is true. Leadership educators have eadership educators fo continue to interrogate campus

long spun straw into gold. Many programs begin with practices and to seek innovative and sustainable ap-

few dedicated resources, often lacking any full-time proaches.
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(CAS) is to promote the improvement of programs and services to enhance the qual-
ity of student learning and development. CAS is a consortium of professional asso-
ciations who work collaboratively to develop and promulgate standards and guide-
lines and to encourage self-assessment (CAS, 2008).

‘21 T7—E'e1le™>1e° 21 +VYS—EZ-Z—+17+1 +S—+S>e0el’'—1 '*'Z>1 «ZES"—10 U1l 'eel
release the 8th Edition of the book, CAS Professional Standards for Higher Education, on

7¢7@*1WOLXVWXil ‘Z1¢" 7717 e1leeS—eSre@l’'ele'Z1leZ —' —el@ " 2>EZ1 1™ eZ@®E "~ —
dards for many of the services provided to students in higher education. Along with
the book, CAS is also releasing an updated CD of all 43 functional area self-assess-
ment guides (SAGs). The SAGs provide the institution with a strategy for assessing
™>"e>8-18S—e1@Z>Y' ®Z12 ZE&'YZ—Zceelc<SeZ1"—1«'Z212Y'+Z—E®Z215125-1+S+'Z>0@
ates.

Individuals interested in obtaining a copy of the CAS Standards for Student Leader-
ship Programs and the associated self-assessment guides, can order these resources
through the CAS website at www.cas.edu or by writing to:

Council for the Advancement of Standards
One Dupont Circle NW Suite 300
Washington, DC 20036-1188
202-862-1400

Council for the
Advancement or
StandﬂrdS in Higher Education

LP
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The Council for the Advancement of Standards (CAS) seeks to advance knowledge
about the use of standards and self- assessment processes in enhancing programs
and services to students and in developing designated student learning and develop-
—Z—+Se177eE " -Z0e1<¢1” Z>'—+15—1S——78+1>20ZS>E 1+>S—=i
Proposal Focusfil Z@®ZS>E‘'1™>" ™ " @Seele' "7es1SeersZ@ele ™~-Z1s'-Z—0e'"—17ele'Z1
“Does the use of standards and/or self assessment processes enhance programs and services
contributing to the development of student learning and developmental outcomes?”
1. >"™"eSecel '+'1510e™ZE’ El"EzZel —1 1lee*S—S5>:01S—-1 1 Ze+, e’
cesses are preferred.

2. Proposals may be at the department, division, and institutional or multi-site
level.

3. Proposals may study a particular functional area standard.
4. Proposals on any dimension of standards and self-assessment will be considered.

5. Proposals, however, should not be for the individual use of a standard for cam-
pus self-assessment as grants are intended for research purposes.

6. Dissertation research will be considered and is encouraged.

Proposal Content: Proposal should be 5-7 pages with a separate one page summary
and should include:
. —S-Z1S—+1E " —+SE*1"—+ =S¢ "—1eH1e' Z1™>"“ZE1leH>ZE*">
2. background and related literature
3.>ZZ2S>E'182Zc*""—01S—elae's—" ES—EZ17*1'Z1™> " ™ eZeloeez+¢
4, =2 "e@10S—¢1S™™," ™' Se7] _Ze' "¢ e e 1lyZicilESeZleeze’'Z®OLe™ —e'07e —
will be considered)

5. ¢'—=Z1>S-Z10™>"“ZEe@1-20*1«Z1E —~™eZeZel ' —1'>7271¢ZS>1751eZceel
6. brief biographies of researchers
7. <2eZ10—"1"YZ>'ZSe1E'S>+Z2001-S¢1<Z1@7<—"4Z01le7—ee1-S¢1—"e1cZ1%0Zs"

282" ™_7 —e1">100 e $57201088>'Z@1™ 17’ —01e>SYZele 51 E " eeZEs'—e1eS
<Zel—"ele"1™ 707 —0el —e'—e@O01™>" ™M " pSeloe ‘" feel —e' ESeZl'ele7—eel1S
or are provided by other sources.)

Grant: Typically, grants of up to $3000 will be considered. More than one grant may
be awarded.

Deadline: Proposals must be received by October 1 each year.
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"#S%& )##+%," (-%+,./# Since the Multi-Institutional Study of Leadership (MSL)
Sel seelSe—"—"@eZ>ZeleZ> —ele'Z1@™> —e17e1XVV\31le'ZeZ1+'>2Z1E —EZ™ee1'S
key to the success and growth of the study. Since that initial data collection, the MSL
has been conducted annually in 2009, 2010, and 2011. With nearly 200 schools having
participated and hundreds of thousands of respondents overall, the MSL has collect-
ed the single largest research dataset documenting student leadership development
in higher education.

eflet’@lee e’ 1¢S5 28121 1>20ZS>E‘1SeY'®@H>¢1<"S»e1°Se@1IE T --"42+1+"1S1—7 10
gic plan for the future of this study. This plan has been in the works over the past 12

months, and has been developed using feedback from past and current participating

'—eeleze’ " —011Sel Z+21S®el1>Z20eZS>E'1°2S-1-72-<Z>081S—1-7Z-<Z>017+1'Z10E’'Z-
nity at large.

Beginning with the MSL 2012, each year will be designated as a year of “Theory,”
ZeZS>E'8 1751 >SE"EZi 1 "e1ECEZ1 'selcZe'—1 "«*IXVWX1Scel+'Z1 cerl 1 Zc
year. The goal of each year will be as follows:

MSL Research Years (2012/2015/2018) il ZeZS>E ‘1¢Z2S>01 '+e10Z>YZ21S @1 Z1+SeS1E e+ ZE+""—1
¢ZS>®il Z®ZS>E']l ool —(E+2e21¢SeS1E eeZEe'"—17@ —el1le'Z1™5'-S5¢1 1wz>YZ¢1
ment, but may also include other forms, such as experimental modules, new data

E eeZEe'"—1-Z+'" e "0 e 700818 —01702>15257+30Y22146@1/ e ZS>E 1 '++1S-

on a foundation of theory and collected in a manner that will allow for consistent ap-

plication to practice.

MSL Practice Years (2013/2016/2019): Practice years will emphasize the practical
application of the research data and analyses. This will include interpretation of
the research results, at a national or local level, and transitioning those results into
practice wherever possible. While no new data collections will take place in Practice
ZS>081+'Z1 1 'eeleZ™MM™M™sele'Z1eE’'Z—e ELlE —-72—"2¢1S—e1™S>e'E " ™S’ —eleE
assistance in turning the results into something productive for each cause.

MSL Theory Years (2014/2017/2020): Theory years are where the science hits the
™MSYZ-Z—1S—e1E " —<'—2Z01e'Z1 ">"17¢1'Z1 >SE*'EZ1¢ZS>1<¢1™Z74 —e1 ‘Sel’cele".

back into the growing theoretical body of knowledge. While no data collection is

undertaken during a Theory year, the study takes an opportunity to cycle back to the
§2Zcee'"——S8">7215—+1>20ZS>E 1+Z0e’+—081S—*1E " —0e'*2>1Z—'S—EZ-2—+&E'S—-.
further the cycle as a whole.

If you have any questions regarding the MSL or related activities, please contact us at:

Addressfil 2>YZ¢1 €' Z—EZoel >"2™81 1XXV1 Sceel 2>"—1 «>Z27+81 7'+Z21ZZV1 ——1 >
MI 48104

Phone: Local: (734) 527-2182  Toll-free: (866) 561-3136  Fax: (734) 213-4972

E-mail: info@leadershipstudy.net

Web: www .leadershipstudy.net

LV
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